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Impact Of Emotional Intelligence Training
Programme On Social Adjustment Of
Secondary School Students
Nimisha Beri, Anoop Beri 
Abstract- In the modern time change in different aspect of life
like school, home and workplace had been linked with emotional
intelligence. Emotional intelligence shows one’s ability to live
their life and to adjust in different environment. Emotional
intelligence is very much essential to deal with the new
environment and one’s own feelings. If the people are
emotionally intelligent then they can get success in their life, and
it helps the person in every field of life. If people have better
understanding of the relationship then they can easily complete
their task and can get achievement in the life.

I. INTRODUCTION
Emotions play a very important role in our life. It is
essential to know how they affect individual and social
adjustments (Punia and Sangwan, 2011). It is evident that
emotions are involved in day to day work lives (Stubbs,
2005). Emotional intelligence is becoming more widely
known, and the definitions of each aspect of the different
skills that make up emotional intelligence need defining
(Veitch and Justice, 2011). Ulutas and Omeroglu (2007). Zia
et al., (2014) found that training emotional intelligence
significantly affected the enhancement of organizational
maturity and reduction of job burnout. However, training
emotional intelligence enhanced organizational maturity and
reduced job burnout.
II. EMOTIONAL INTELLIGENCE
Emotional intelligence is a skill to recognize, employ as
well as control feelings in good manners to decrease
pressure, converse efficiently and sympathize with others,
conquer challenges and disperse conflict.
In 1990, Salovey and Mayer described the domain as the
“tendency to check one’s own and others’ approach and
emotions to distinguish between them and to employ this
knowledge to direct one’s thoughts and events.” Emotional
intelligence is defined as a bunch of interconnected skill
regarding the tendency of people to perceive exactly, assess
and articulate emotions; the tendency to access and exhibit
feelings when they ease thought; the capability to know
emotion and emotional information and the capability to
control emotions to encourage emotional and scholarly
growth (Suan and Nasurdin, 2011).
Emotional Intelligence stands for the tendency to
distinguish, manage, and appraise emotions. Few authors

advocate that emotional intelligence may be educated and
reinforced, while other declares it is a natural trait. As a
conclusion many models and procedures have been
constructed,
providing
the
psychological
field
unconventional customs to formalize and evaluate the
domain. Rationale for the variety in models of emotional
intelligence can be credited to the collection of
psychological variables they have determined to
incorporate; specifically from conventional personality
attributes including assertiveness and flexibility to mental
abilities that unite expertise from several emotional
intelligence vicinity (Herman, 2012).
Emotional intelligence can be build by dropping strain,
lingering resolute, and staying connected with other persons.
People can do this by learning main skills.
III. SOCIAL ADJUSTMENT
Haloren and Santrock (1997) describe adjustment as "the
psychological process of adapting to new environment,
handling their problem and coping with needs of daily life".
If student have positive adjustment, they can face the
difficulties of life and can beat for achieving their goals
(Wolfok, 2001), in opposite to –ve adjustment in which it
leads to irritation (Ishak et al., 2011).
Social adjustment is an effort made by an individual to
cope with standards, values and needs of a society in order
to be accepted. Social adjustment means those types of
relationship which involves the accommodation of the
individual to circumstances in his environment for the
satisfaction of his needs or motives.
IV. SIGNIFICANCE
Most secondary School students are adolescents. They
have some social, values and emotional changes at this
level. Change in the emotions is the main problem which
they have to face at this stage. They have to adjust in
different environment. A major hurdle during this period is
managing emotions and developing interpersonal
relationship.
According to Mayer et al., (2008) research on emotional
intelligence training programs and its consequences are still
at the juvenile stage in the realm of emotional intelligence.
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This study contributed to the present body of research on
emotional intelligence training programs in the course of the
understanding of the dynamics and its relevance towards
social adjustment of students.
Emotionally intelligent students who are pleased with
their schools frequently impact significant and quantifiable
student accomplishment. These students produce and
preserve surroundings where teachers and students
experience appreciated. Emotionally intelligent students are
conscious of and are progressively more flourishing at
organizing their emotions and the emotions of others around
them. Thus, this study is significant in the way that it
possibly will present further ways to recognize the impact of
emotional intelligence training program on social
adjustment of secondary school students.
V. OBJECTIVES
1)
To develop the emotional intelligence training
program for secondary school students.
2)
To see the impact of emotional intelligence training
program on social adjustment of these students.
Hypothesis
1)
There exists significant impact of emotional
intelligence training program on social adjustment of
students.
VI. RESEARCH METHOD
The experimental method is a systematic and scientific
approach to research in which the researcher manipulates
one or more variables, and controls and measures any
change in other variables. Population in the present
investigation comprised of secondary school students of 9 th
class affiliated to CBSE board of Kapurthala district of
Punjab. The purposive sampling technique has been used to
select sample for the study. A sample of 9th class students
including girls and boys were selected from class IX of
Cambridge International School, affiliated to CBSE board.
Fig.- 1- Research Design

1)
Social adjustment inventory by Dr. R.C. Deva
(2011): The present inventory includes items for the
assessment for emotional adjustment as well as social
maturity. It has 100 questions. It has three scales such as
emotional adjustment scale (EAS), social maturity scale
(SMS), and test dishonesty scale (TDS). The reliability and
validity of social adjustment inventory: the test-retest
reliability of the tool is 0.91.
2)
Emotional Intelligence Training Programme
developed by researcher: To conduct the study, researcher
has developed the Emotional Intelligence Training Program
for the secondary school students. The theoretical
framework of this program is based on EI theory
propounded by Daniel Goleman (1970).
This Training Program was developed in following
phases
1)
The researcher reviewed the literature to develop
the emotional intelligence training program.
2)
Various books and websites as well as
professionals in the field were consulted to develop the
program. All activities identified/selected were related to
five components of Emotional Intelligence i.e. selfawareness, managing emotions, empathy, handling
relationship and motivating one.
3)
After the identification, the prime task was to
convert these activities in form of modules so that these can
be conducted in the class room settings. A total of 12
modules were prepared, each comprised of orientation about
the one component of emotional intelligence as well as one
follow-up activity to practice/develop that specific trait or
the component of emotional intelligence. The content
(stories and the visual presentations) and the activities of
these modules were tuned per the level of secondary
students of India.
The structure of the modules was as follows:
S.NO
Total Modules
Component of EI

Pre test

Intervention
program

1

4

Self awareness

2

3

Managing emotions

3

2

Motivating oneself

4

2

5

1

Handling
relationship
Empathy

4)
After preparation of the modules, each module had
been divided into the two sub modules comprising of
theoretical display of the trait in first sub module followed
by practice in form of class room activities in the second sub
module. Thus 12 modules had been converted into 24 sub
module, having each sub module of 30-40 minutes duration.
5)
These sub modules were administered in the class
room by arranging in such order so activities can be
conducted after theoretical display of the individual
component of the EI.

Post test 1

Post test 2

VII. TOOLS USED
In order to collect data following tool was used in the
study:
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Description of the Modules

Module 11:-

Module 1-4:Module 1 to 4 had been developed to provide training on
the first component of EI i.e. self-awareness. These 4
modules were divided into 8 submodules as per the
following description:
Sub module 1-4:
The objective of these sub modules was to make student
understand self-awareness and how to appropriately express
one’s self through leisure, through identification of personal
characteristics, preference, interest, feelings and beliefs.
Related videos and stories were included prior to the
activities so that students could understand how to express
one’s self through leisure.

Module 12:The objective of this module was to increase awareness of
emotions. The activity was named as emotions matching
activities; the activities were in the form of fill in the blanks
in order to match their activities on the basis of their
emotions.
Module 13:-

Sub Module 5-8:In these sub modules activities were developed for the
students pertaining to their self-awareness on the basis of
brainstorming. Self-awareness was bifurcated into different
components including my feelings, my interest, my hobbies,
things i like, my favourite possessions, my beliefs, values i
share with someone else, my special traits, people who are
important to me, my goals and others ideas about.
Further for self-expression, the students were given a
basket of activities such as acting, cooking, crafting,
dancing, drawing, gardening, jumping rope, making things,
painting etc. Students were told that these activities could be
creative and they responded in a dramatic manner. As a
result, they felt some change about the fact that how to
develop the self-expression and leisure.
Some more activities related with introduction of
emotions where students were given many options on the
basis of this activity such as afraid, angry, ashamed,
confident, confused, depressed etc. The students were asked
that how you feel when you are afraid, angry etc and they
replied in a very systematic way and as a result they were in
a state of transition from less self aware to self aware.
To increase the self awareness of the students, the
students were also given a list of definitions that start with
the letter “h” in order to develop their level of self
awareness. The students were told to guess and the students
were very eager to answer the questions in a very kind and
polite way.
Module 9:The objective of this module was to increase awareness of
emotions. To achieve this objective student were told to read
the story followed by videos. The story and video paved the
way to the students so that understand what activity is all
about and ultimately activity helped them in increasing their
awareness of emotions.
Module 10:The objective of this module was to increase awareness of
emotions. The name of the activity was emotions secret
code activity, They were given activities like they were
asked to write the letter for each number for example
“Feeling upset with person, act or idea” and they were given
certain numbers and on the basis of these numbers they had
to answer.
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The objective of this module was to increase awareness of
emotions. Students read a story based on awareness of
emotions and a related video was also shown to them prior
to the activity so that they can properly understand what
activity they need to participate. They were thoroughly
involved in the activity in order to develop the awareness of
emotions.

The objective of this module was to increase awareness of
emotions. The students were not directly told to participate
in the activity related to awareness of emotions but they
were demonstrated in the form of story and a video shown to
them. The activity helped in better shaping their emotions.
Module 14:The objective of this module was to understand how
humor promotes a positive and happy mood. The activity
was named as emotions and humor, The activities that were
given to the students such as what is the best joke you have
ever heard, list several funny movies and list funny cartoons
and students were very cooperative and interesting in doing
these kind of activities so that they could be emotionally
stable and they can swing their moods also.
Module 15:The objective of this module was to increase the
motivation of the students. The students were asked to read
the story and a video was also shown to them in order to
train them well for the activities. The story and the video
were solely based on motivation and which helped the
students in increasing their motivation.
Module 16:The objective of this module was to increase the
motivation of the students. The name of the activity was
making menu, the activities assigned to the students were
based on making a menu which includes certain tasks like
students were asked the questions like foods that begins with
“b”. The students were very enthusiastic and willing to
involve themselves into the activities and thereby gained the
internal motivation also.
Module 17:The objective of this module was to increase the
motivation of the students. The story and video was purely
based on the motivation and then activities were given to
them in order to enhance their level of motivation.
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Module 18:The objective of this module was to increase the
motivation of the students. The activity has been named as
arctic facts, the activities were based on arctic facts and
students were given a passage and they were told to read the
passage and on the basis of that they were asked to answer
certain questions such as people, location, animals and
climate and the students find it very interesting and they
were also internally motivated as well.
Module 19:The objective of this module was to develop
understanding of the relationship skills, specifically through
managing interpersonal conflict and seeking help when
needed. Story and video was introduced to the students so
may have prior understating of what activities they will do.
The activities helped the students to develop understanding
of the relationship skills, specifically through managing
interpersonal conflict and seeking help when needed.
Module 20:The objective of this module was to develop
understanding of the relationship skills, specifically through
managing interpersonal conflict and seeking help when
needed. The activity was labelled as instructions for
facilitators for activities on managing interpersonal conflict
hands-on activities. The students were given two activities
like anger ball toss and feelings check in and the students
responded in a very enthusiastic manner and were very good
in handling the relationship during the activities.
Module 21:The objective of this module was to develop
understanding of the relationship skills, specifically through
managing interpersonal conflict and seeking help when
needed. The students were told to read the story followed by
a video so that they don’t face any problem in doing the
activities about understanding of the relationship skills,
specifically through managing interpersonal conflict and
seeking help when needed. The activities assisted the
students in better understanding the relationship skills and
seeking help when needed.

expressing empathy. The students were given certain
situations like Danny slipped on ice, fell, and broke his arm.
How might he feel? And they had to answer this question so
that they can show some part of empathy. The students felt
very positive being involved in this activity and promised
that they will be good in expressing empathy.
Establishment of Validity
Validity of the program can be divided in following parts:
The face validity was established with the help of different
experts in the field by taking their feedback. Convergent
validity is the extent to which the item of the construct such
as emotional intelligence is measuring the construct. The
activities of emotional intelligence were taken into
consideration so that these activities can measure or
converge emotional intelligence of students. The idea of
inclusion of activities pertaining to emotional intelligence
was based on the book ‘Exploring through Activities’
authored by Pettry in 2006. The ideas of the contents of the
intervention program (videos, stories and activities) has
been taken from the website (www.DannyPretty.com) in
order to increase the emotional intelligence and were shown
to the experts for their opinions and similarly some of the
stories were modified and some were deleted and some were
retained. Similarly, activities and videos were also shown to
experts prior to Experiments and were modified
accordingly.
Administration of the program
1)
The intervention programs have been conducted on
21 students of 9th grade of Cambridge International School,
Phagwara, the program was based on 24 modules with
duration of 12 hours.
2)
The pre-test of the social adjustment has been taken
into consideration by administering the questionnaire to the
respondents.
3)
Consequently, post-test has been conducted with
the same respondents (students from Cambridge
International School).
4)
Another post-test has been conducted after three
weeks of the first post-test.
VIII. STATISTICAL TECHNIQUES

Module 22:The objective of this module was to develop
understanding of the relationship skills, specifically through
managing interpersonal conflict and seeking help when
needed. The activity was done in the group to develop the
relationship among the students.
Module 23:-

To study the difference between pretest, posttest 1 and
posttest 2, analysis of variance was used.
1) Description of pre test, post test 1 and post test 2
Description of statistics for pre, post test 1 and post
test 2 is given in following table:
Table-1 Summary Table for Mean and SD

The objective of this module was to be aware of other’s
emotions. The objective was achieved by involving the
students in activities but prior to that student were told to
read a story and a video related to that. The activities helped
the students to make them familiar with others emotions.

Tests

N

Mean

SD

1

PRE-TEST

21

78.57

35.65

2

POSTTEST1
POSTTEST2

21

94.24

30.81

21

114.38

33.88

3

Module 24:The objective of this module was to be aware of other’s
emotions. The activity has been labelled as expressing
empathy; students were involved in these activities on the
idea of learning by doing in order to prepare them for
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In the above table the researcher administered Pre-test,
Post-test1 and Post-test2 on 21 students of 9th class. The
mean score of the pre-test, post-test1 and post-test2 is 78.57,
94.24 and 114.38 respectively. Standard deviation of the
pre-test, post-test1 and post-test2 is 35.65, 30.81 and 33.88
respectively.
2) Diffrence Between Pre- Test And Post- Test 1
Table – 2 Difference between pre-test and post- test1 :
Summary Table Analysis of Variance
SOV

SS

DF

MS

Between
Groups
Within
Groups

2577.17

1

2577.17

37365.62

20

1860.28

Interaction
effect
Total

7037.33

20

351.87

46980.12

41

Table- 3 Required F-table
Measures

F-Value
For tests

7.32

Table
value
at
0.05
level
4.35

The calculated value of F for tests is 7.32 which is greater
than the 4.35 we find in table F for the .05 level of
significance when df1 = 1 and df2 = 20. This means that
hypothesis with respect to tests must be accepted. There
exists significant impact of the emotional intelligence
training program on the social adjustment of secondary
school students. The mean value of the pre- test and posttest 1 also shows the impact of emotional intelligence
training program on the social adjustment of secondary
school students. In table 3.1 the mean of pre- test is 78.57
and the mean value of post- test 1 is 94.24, which is greater
than the pre- test.
3) Diffrence In The Post- Test1 And Post- Test2
Table – 4 Summary Table Analysis of Variance
SOV

SS

DF

MS

Between
Groups

1927.45

1

4260.22

Within
Groups

35477.02

20

1773.85

Interaction
effect

9025.34

20

451.27

Total

46429.81

41

F-Value
For tests

Table-5 : Required F-table
Measures
Table value at
0.05 level
9.44

Retrieval Number:E12240585C19/2019©BEIESP
DOI: 10.35940/ijeat.E1224.0585C19

The calculated value of F for tests is 9.44 which is greater
than the 4.35 we find in table F for the .05 level of
significance when df1 = 1 and df2 = 20. This means that
hypothesis with respect to tests must be accepted. There
exists significant impact of the emotional intelligence
training program on the social adjustment of secondary
school students. The mean value of the post- test1 and posttest2 also shows the impact of emotional intelligence
training program on the social adjustment of secondary
school students. In table 3.1 the mean of post- test1 is 94.24
and the mean value of post- test 2 is 114.38, which is greater
than the post- test1. It is concluded from this interpretation
that there exists impact of training program even after three
weeks of the training given to the students.
There are several studies which supported findings of the
study. Researcher mentioned some studies related to
emotional intelligence and social adjustment of the students.
Adeyemo (2005) in his study showed that there was a
significant relationship between emotional intelligence and
adjustment. Nelson and Law (2003), there are optimistic
connection between scholar adjustment and emotional
intelligence. Malek et al., (2011) the results of the study
indicate significant mean differences between the two
groups having emotional intelligence as a variable. These
are the researcher who has studied the significant
relationship of emotional intelligence and social adjustment.
Reza and Zahra (2015), indicated that emotional intelligence
training positively effects social adjustment of secondary
school students. These studies show the relationship among
the emotional intelligence and the social adjustment of the
students. Cheshmehnuoshi (2010) results have indicated that
training improves the emotional intelligence which
ultimately leads people towards success in social
adjustment.
IX. CONCLUSIONS
The present investigations have its implications for
teachers, students, parents, educational administrators and
curriculum framer. The study enlists the following
recommendations:
1)
The policy makers such as CBSE and NCERT
should conduct the workshops based on the emotional
intelligence so that students could be able to develop and
manage their emotions effectively.
2)
CBSE and NCERT need to conduct the training
programs completely based on emotional intelligence.
3)
Curriculum planners should plan and design the
curriculum in such a way so that teachers can add the
elements of emotional intelligence in their teaching process.
4)
Principals should take the initiate to invite the
different experts of emotional intelligence and there should
be proper arrangement of guest lectures for the students as
well as for the teachers.
5)
Teachers should provide Special training program
of Emotional Intelligence for students to develop the
emotions of the students. Training programs should be
according to the needs and requirements of the students, so

4.35
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that students can understand the concept easily.
6)
Parents should accept the emotions of the child,
rather than denying or minimizing them. Parents should
teach their child to feel the emotions without needing to act
them.
7)
The findings of the research have practical and
theoretical implications for both researchers as well as
academicians. The findings may be fruitful in terms of
predicting social adjustment difficulties, thereby indicating
that how students reporting such problems can be better
supported and more commonly suggesting that how the
transition to emotional intelligence.
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