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Abstract— The implementation of Communicative Language
Teaching (CLT) has been debated by many researchers in the field
of language teaching methodology. Much is done in this regard
and literature confirms that the implementation of CLT in
teaching English as a foreign language is challenging. Even
though there are studies investigating the issue in Iraqi schools,
little has been done in exploring the classroom practices of
Communicative Language Teaching by the teachers. Thus, this
study hopes to investigate how Iraqi English language teachers
implement CLT in their classrooms. A qualitative method is used
to collect data through classroom observation of 3 in-service
English language teachers. The research question that is
addressed is (to what extent the classroom practices of Iraqi
English language teachers comply with the principles of
Communicative Language Teaching?). The data collected from
the observations are analyzed based on a checklist to compare
them to the basic principles of communicative approach. The
results of the study show that Iraqi English language teachers do
not fully implement communicative approach in their classroom
practices and their teachings mostly focus on grammar and
vocabulary rather than meaningful communication. The results
from this study will contribute to the field of knowledge about
Communicative Language Teaching, particularly in Iraqi public
schools. The outcome of this study will support teachers to
overcome the current challenges in language teaching and
provide better recommendation for them to improve their teaching
and implementation of CLT approach.
Keywords: Classroom Practices, Communicative language
Teaching, Iraqi EFL Classrooms.

I. INTRODUCTION
The need for a good command in English language for both
communication and written purposes brings up the demand
for adopting the best methodology in teaching English
language primarily for communicative purposes. This is an
issue in language teaching where the researchers and
educators have to work on bridging the gap between the
theoretical understanding of the language teaching methods
and approaches and the language teachers’ classroom
practices.
Teachers’ choice of language teaching approaches,
methods and their classroom practices are studied by
researchers and language educators [1]-[2]-[3]-[4]. The
variation in teaching context influences the choice of

language teaching methods. In this regard [5] indicated that
there is no best method for everyone, it is the context that
influences and decides the proper method. From [5]’s point of
view a method is not good or bad in any objective sense, but
has more or less pedagogic power to influence teachers'
subjective understanding of their teaching. Thus, teachers
choose their methods of teaching regardless of what
proponents of one method or another prescribed for them to
follow and teachers’ classroom practices are observed to
reflect the theoretical implications of various methods and
approaches.
Many researchers [6]-[7]-[8] believe that integration of
teachers’ theoretical knowledge into classroom practices is
necessary to enhance teachers’ awareness of pedagogical
options in language teaching. [9] believes that the knowledge
of the subject matter is not enough to ensure teachers’ good
classroom practices but this knowledge must come with the
practical skills needed for classroom instructions. He also
indicated that the content knowledge for English language
teachers is much more to being an English teacher than
knowing English. Teachers need to elevate their skills with
theoretical understanding of teaching methods and
approaches and to be well aware of their context, especially in
the case of teaching English as a foreign language.
Researchers raise issues on which teaching approach or
method should be employed in language classroom practices,
how the use of such approaches and methods affect language
teaching and what challenges can emerge in language
teaching due to following certain approaches or methods.
Researchers [5]-[10] question if these approaches can be
applied to another context that language is taught as a second
or a foreign language. This issue signals that embedding a
new approach without careful consideration of certain factors
is a complex matter and more information is needed to
understand language teaching practices in such contexts.
Researches on classroom practices of English language
teachers both from the actual classroom environment and the
viewpoint of the teachers can provide researchers with more
solid evidences on the nature of teaching English language
teachers’ classroom practices regarding their theoretical
understanding and implementation of different approaches
and in their classrooms. Such researches can tell how their
theoretical understanding and knowledge can reflect in their
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classroom practices, as well as the factors that can
influence such practices. A qualitative study regarding
classroom practices of the principles and characteristics of
Communicative Language Teaching in English language
classrooms can provide researchers and educators with
information to bridge this gap between language teaching in
theory and in practices and to make a comparison between
what teachers know and say and what they practice in their
teaching.
II.

BACKGROUND OF THE STUDY

The growing need for good communication skills in
English language has created a huge demand for English
teaching around the world. In the 21st century
Communicative Approach became the buzzword and
dominant approach [11]-[12] that many countries adopted this
approach in their English language textbooks.
Communicative Language Teaching (CLT) is mostly
described as an approach [2]. CLT have become a
revolutionary, dominant paradigm in English language
teaching in the west [13]-[14], where many Arab countries
started to adopt and move toward implementing
communicative language teaching [15] in teaching English as
a Foreign language. Despite the rich theoretical foundation of
the approach, there are still challenges in its practical
implementation in English language classrooms.
Advocate Researchers [16]-[17]-[2]-[18] refer to this
approach as both processes and goals in classroom learning.
The main goal of CLT is to promote Communicative
Competence of the learners. Due to the high demand on
learning English and internationalization of the language the
approach is widely adopted by many countries around the
world to substitute the traditional methods and provide
learners with more opportunities to learn languages.
According to [18], an approach can be understood as a set
of principles about the goals of language teaching. According
to this approach the goal of language teaching is to improve
communicative competence of the learners to establish a
meaningful communication in the target language [2]-[3]. To
achieve this goal teachers are required to focus on
communication in language classroom through interaction
and the practice of real life situations. This was the reason that
researchers started to speak in favor of Communicative
approach. One more reason for this support is the inability of
traditional methods in achieving language teaching goals.
[19] indicate that traditional methods for teaching English as a
second or a foreign language in many countries, especially in
developing countries have yet to be successful enough to
boost learners’ communicative competence in English
language. In contrast to other methods, [3] and [2] believe that
Communicative Language Teaching provides language
learners with many opportunities to use target language in
different contexts and for various purposes.
[2] define Communicative language teaching as an
Approach and identified five main principles. These principle
are: learners learn a language through using it for
communication, the goal of classroom activities should be
authentic and meaningful, though accuracy is important but
fluency is also a very important dimension in language
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learning, communication does not only include oral
communication but it is the integration of different language
skills, and learning is a process of creative construction that
involves trial and error. Teachers’ understanding of these
principles is crucial in their integration of classroom practices
with their view on language teaching as theory.
[20] indicates that CLT is not implemented in reality as it is
in the theory. This means there is a gap between theoretical
knowledge on CLT and the practical implication of the
approach in the classroom level. This could be one reason
why English language teachers in many countries still follow
the traditional teaching methods. [21] states that those
teachers who do not have a complete understanding of CLT
can hardly develop their practices appropriate to the learning
context, and as a consequence of that they return to traditional
teaching. The solution for this, as [22] suggests, is through
pre-service or in-service training for language teachers about
what CLT really is and how it can work in classroom
environments. Therefore, the in-service training on CLT can
reduce this gap and facilitate the teaching process to
transform the classroom from teacher-centered classrooms to
a more student-centered one.
According to [23], the implementation of communicative
methodology is not an easy task, because in the
communicative classroom students ultimately have to use the
language productively and receptively, in unrehearsed
contexts [24]. However, the need for a research on this issue
is necessary to understand teachers’ classroom practices.
Furthermore, such a research can help teachers to make a
better use of CLT principles in their classrooms more often.
Though adopting such an approach and transition from the
traditional methods to implication of Communicative
Language Teaching was not a hard task but there is still a big
issue that requires extensive studies which is the gap between
theoretical aspects of CLT as an approach in teaching
languages and the implication of the approach on the
classroom level. This sudden transformation from the
traditional teaching methodology to the adaptation of the
current approach without preparing the teachers and training
them on the suitability and practicability of CLT results in
many challenges to the teachers to implement CLT activities
in their classrooms especially in the classrooms where English
is taught as a second or a foreign language.
Furthermore, Implication of an approach like CLT requires
extensive amount of classroom researches, particularly
through classroom observation of teachers’ practices of CLT.
First of all, teachers need to be introduced to the approach
and provided with sufficient training on how to implement the
approach in their classrooms, as well as make use of theory
and textbooks to improve Communicative Competence of the
learners. . English language teachers’ instructional decisions
and classroom practices are shaped by their education
experience and professional development of these teachers
will ultimately benefit the learners and can impact classroom
practices including their choice of language teaching
methodology.
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III. STATEMENT OF PROBLEM
The lack of communicative competence among Iraqi
students may be related to the unsuccessful implementation of
CLT by teachers in English language classes in Iraq. This is
due to the practice of teacher dominated methods as in many
Middle Eastern countries. The study by [25] on Iraqi
classrooms shows that despite adopting CLT approach in the
English language textbooks, English language classrooms are
teacher-centered and Iraqi English language teachers cannot
apply the student-centered approach.
[26] confirm the fact that Traditional teaching methods are
widely used with teacher-centered education that prolongs the
passive learning and impedes Iraqi language learners from
attaining skills to take responsibility for their own learning
and to monitor or evaluate themselves. A part of this problem
is related to the English language program. [27] also indicate
that the program is not completely communicative; it is a
mixture of grammar-translation method, audio-lingual
method and communicative approach techniques.
Furthermore, the examination-oriented teaching at schools
is one of several reasons for unsuccessful implementation of
CLT and practicing the teacher centered teaching method in
Iraq. This was the case before introducing CLT to English
language classrooms. [28] explain that teachers used to pay
more attention of teaching Grammar at the expense of other
skills and only for the sake of obtaining well grades and pass
the exams. This seems to be related to other issues such as
teachers attempt to adapt their teaching method with the
current teaching and learning environment.
In his study, [29] comes to a conclusion that most of the
Iraqi teachers are traditionally preoccupied with dominant
sense of grammatical accuracy rather than development of
ideas. This emphasis on the teaching of grammar [28] may be
related to the teachers’ little experience and lack of sufficient
knowledge on teaching methods. All these researches above
have one thing in common which is that the issue is not only
with CLT itself but also the context that adopts it.
The classroom interaction which is a significant feature of
communicative approach is neglected in Iraqi classrooms.
This can reflect in the activities where classrooms in Iraq have
failed to achieve that goal. As we see in the results of the study
of [30]Alkhateeb ‘’Many of the activities are repetitive, failed
to neither encourage truly meaningful practice, to promote
realistic discourse, nor lead to the internalization of
language’’. This means there is less use of English in
classrooms and less group-work and pair works due to the
large number of students. This issue requires researchers to
conduct more classroom observation of English language
teachers and compare these practices with the principles of
CLT and the data from these observations can be used with
other sources to show a clearer picture of the problem.
Many of the studies on Iraqi in-service teachers indicate
that the lack of CLT training is one of the factors that tackle
English language teachers from implementing CLT in their
classroom. [31]’s report on the current situation in Iraq
indicates that CLT is new to the teachers practice and not only
teachers but also supervisors need to be made well aware of
CLT through training and the current training is insufficient
[25], or are mostly on the knowledge of the subject content.

Retrieval Number:E11590585C19/2019©BEIESP
DOI: 10.35940/ijeat.E1159.0585C19

The current situation of English language teaching in Iraq
requires conducting researches on the adopted approach and
its implementation in the classrooms. This research takes all
above reasons into account in studying English language
teachers’ practices of CLT. It also examines the challenges
that English language teachers face due to the current
educational issues and factors that influence CLT practices.
Since CLT is new to Iraqi context and teachers, it requires
many researches to promote better teaching and learning
condition in Iraq. The purpose of this research is to fill the gap
in the past studies. Few of the studies tried to carry out
classroom observation to describe CLT implementation in
Iraqi classrooms. This study also explores teachers’
knowledge on CLT principles and their opinions about the
factors that hinder CLT implementation in their classrooms.
IV. RESEARCH QUESTION
The question that this research addresses is:
To what extent the classroom practices of Iraqi English
language teachers comply with the principles of
Communicative Language Teaching?
V. METHODOLOGY
This study will employ a qualitative approach using
classroom observation of Iraqi English language teachers
using a checklist taken from [32]. The authors use this
approach because through a qualitative approach the authors
will be able to attain a clearer picture of the classroom reality
and a better understanding of the issue of the study. the
distinctive feature of observation as a research process is that
it offers an investigator the opportunity to gather ‘live’ data
from naturally occurring social situations [33]. It provides
reality check that focus on behaviours or qualities of the
participants’ actions. The researchers collect data directly
from the situation without relying on second-hand accounts.
The strength of observation is that it provides more valid or
authentic data than other indirect source of data collection.
In this research, classroom observation will be used as a
qualitative source of data collection on teachers’ classroom
practices and implementation of the basic principles of
communicative language teaching. This method is chosen
because it is found to be effective for exploring classroom
practices of English language teachers. Classroom
observation as a qualitative data collection instrument is
chosen to present the real picture of the classroom practices of
English language teachers and their implementation of
pedagogical knowledge and beliefs on Communicative
Approach of language teaching.
The participants of this study are in-service Iraqi English
language teachers who teach English as a foreign language.
Classroom observations are conducted on 3 teachers who
teach English as a foreign language for more than three years.
For this purpose the researchers used a purposive sampling
technique. After obtaining their consents an observation
checklist was used to collect data from these teachers and the
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classroom will be video recorded. The observation
checklist mainly investigates CLT implementation from three
main criteria, teacher role, activities and materials, and
teaching process. This approach will help the researchers to
examine teachers’ compliance to the basic principles and
characteristics of Communicative language teaching that the
new syllabus is based on.
VI. ANALYSIS AND RESULTS
The data collected for this study is from classroom
observations of the three teachers and from their actual
teaching practices. The observations were video recorded by
one of the researchers and according to the observation
checklist they were descriptively analyzed, based on the three
criteria provided in the checklist. The following is the details
of the classroom observations and the discussion of the
results.
A. Data Presentation and Analysis
Observation 1:
The first observation is of class 10 students on a lesson
called ‘’ FAMILY HEROES FIGHT HOUSE FIRE’. It is a
newspaper article in the student textbook. The class starts
when the teacher enters the classroom and greets the students
in the first language and students answer using their first
language. The researcher video tapes the lesson and during
the videotape sometimes the researcher moves to different
angles in the classroom to capture both the students and the
teacher’s actions.
The classroom consists of three rows of students where two
students sit beside each. The total number of students is 32
students. The teacher asks the students to open their textbook
and explains that the subject is about a newspaper article on a
fire incident. The teacher stands in front of the class until she
finishes reading and translating the whole text. She starts to
read the text and orally translate the text line by line to
Kurdish which is student’s first language. During the
translation the teacher sometimes asks a student to translate a
line and the student stands up and gives the meaning of the
line loudly. When the student finishes translating, the line the
teacher repeats the translation. During the reading the
teachers frequently asks the question ‘’ then what happens?’’
in Kurdish and she herself answer the question. When the
students finish the translation of the lines the teacher replies ‘’
ok’’ and ‘’ very good’’. While the teacher reads the text many
of the students raise their hands to participate in the activity
but the teacher ignores them and only choses certain students
when she wants them to participate.
The students on the other hand are busy reading the text to
catch up with teachers reading and translation. Some of the
students did not bring the textbook and do not participate in
any kind of the activities. These students seem unaware of the
story that the teachers reads and avoid participation in
translation. When the teacher finishes translation she asks the
students to read a paragraph of the text in the student
textbook. During this process the teacher moves between the
rows and listen to the students who start reading loudly.
The teacher interrupts the students when they make spelling
mistakes and directly corrects them. When student have
difficulty reading a word the teacher reads the word loudly.
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When a student finishes a paragraph the teacher signals the
beginning of another paragraph by reading the first words so
that the next student read it. Even though the classroom is
quiet but due to the large number of students many of them do
not have the chance to participate in the activities. In one
particular situation when a student gives the right translation
of the text the teacher rewards him by ‘’ thank you very
much’’. When the whole text is read by some students the
teacher addresses to the whole classroom and asks them to
explain in their first language what the story talks about. A
student stands up and briefly explains the core of the story.
The teacher asks students few more questions about the story
in the text to understand the story. In this point it seems that
the whole class have an idea what is the story about.
After that the teacher asks a question about the reflexive
pronoun and asks the students to give her an example of
reflexive pronoun within the text. A student gives an example
‘’ himself’’ and the teacher explains the relationship between
‘’him’’ and ‘’himself’’ in Kurdish language. In the textbook
there is some grammatical explanation about the use and
difference between past simple and past continues. The
teacher asks the students to give an example of past continues
in the text. A student gives example of ‘’ she was helping
him’’. In this point the teacher explains the rules of making a
past continues sentence (subject+ was/were+ verb+ing +
complement) and later again asks the students to explain past
continuous rule orally. The teacher moves to the white board
and writes down the grammatical rule of this tense. The
teacher again asks a question of the difference between using
‘was’ and ‘were’ with difference pronouns.
The teacher ends the lesson by asking ‘’who has a
question?’’, ‘’ who did not understand?’’ and the class are all
in silence and she explains that for the next lesson they are
going to answer few questions in the textbook regarding the
reading text.
Observation 2:
The second observation is in a class 11 and it is a short
lesson that is mostly Grammar exercises on a previous lesson.
The topic is about presenting a problem and suggesting a
solution for the problem. The classroom arrangement of this
classroom is similar to the first observation and the only
difference is that this class consists of both male and female
students and the female students mostly sit in the front rows.
At the beginning of the lesson the teacher asks the students
to open the activity book in page 11 and explains the purpose
of the exercise and reads the exercise loudly in front of the
class. The exercise consists of two rows of examples
representing two people who have a dialogue together. In the
first row some problems are presented by the first character
(Jack) for example ‘’ I have got problem with my phone’’ and
on the other side some solutions are suggested by (Tina) such
as ‘’ you’d better go to a phone shop. Below this section
spaces are given to write down the dialogue of the two people
using the examples above.
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The teachers used Kurdish language to explain the exercise
and ask the students to answer the questions. This activity is
supposed to be carried out in pairs but when the teacher chose
a student to carry out the activity the student suggests the
problem and the solution at the same time. This happens while
in the exercise there are two people who are supposed to take
the roles. When each student answers, the teacher writes the
answer on the white board. A female student asks a question
about examination ‘’ will you give us the answer?’’ and the
teachers answers her ‘’ yes, if give the answer when the test is
multiple choice and if not you need to give suitable solution
for the given problem’’.
When another male student tries to answer a question the
teacher corrects him and translates the answer in Kurdish.
When a student have difficulty understanding the meaning of ’
wallet’ when tries to suggest a solution for a problem . The
teacher explains the meaning in Kurdish and in fact all the
time during the activity the teacher used Kurdish for
explanation and translation of the sentences and barely uses
English for that purpose. After finishing this exercise some
students again ask about examination on the subject and the
teacher explains to them that during the examination either it
will be multiple choice tests or a fill in blanks test. Another
student asks whether the examples in the exam will be the
same in the exercise or examples outside the textbook will be
included. The teacher answers that the examples will be only
within the given ones in the textbook or the exercise.
After this exercise the teacher asks the students to the next
page (skipping two exercises in the activity book). This
exercise is on vocabulary. She explains the purpose of the
exercise (verb-noun pairs) and asks the students to give the
noun or the verb of the given word. She also gives the
meaning of each word in Kurdish, with that explaining the
difference between the name and the verb in Kurdish. Except
the given examples in the exercise, no further external
examples is asked. At the end of the lesson the teacher asks if
anyone has a question on the topic and one student asks a
question about the content of the examination and she
explains to her.
Observation 3:
The third observation was in a classroom of grade 12 which
is the last year in high school. The number of students in this
classroom was 18 male students. After greeting his students,
the teacher started the lesson by orally reviewing the previous
lesson and asking the classroom a general question about the
previous lesson. The question was asked in English and at the
same time asked in their first language (Kurdish).
After that the teacher wrote some notes on the whiteboard
and told the students that today he is going to talk about
possibilities and certainty in both present and past. At first the
teachers asked the students to give him synonyms for both
words, later he presented the rules of making possibility and
certainty by writing it down on the whiteboard < Subject+
may/might/could+not/ be (verb+ing/ noun/ Adjective/
adverb)>. The teacher also asked students a question on how
they recognise a sentence in present or past and when students
give right answers he praised them by saying ‘’thank you’’ or
‘’ well done’’.
The teacher explained the rules by giving few examples and
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also asked students to give him some extra examples of their
own choice. Within explanation of these two language
functions the teachers explained some spelling and
pronunciation points about certain words that students might
encounter in the final exams. As well as the teacher asked the
meaning of some words and students gave either English or
Kurdish meaning of the words. At the end of each topic the
teacher told the students about how this topic will be asked in
the final exams and he illustrated that by giving some
(multiple choice / choose the right answer) examples. Three
students asked questions about the topic and the teacher
answered all their questions. Most questions of the teacher
was addressed to the whole class and what is noted that
despite the fact that the classroom was not over crowded but
many students either did not want to participate in answering
the teachers questions or the teacher did not ask them to
participate. The lesson took 35 minutes and due to time limit
the teacher could not conclude the lesson or give them certain
activities or assessments.
B. Discussion and results
In this section the research shows the results and the
findings of the three lessons observed and analysed. The
results and discussions will concentrate on the three main
aspects of CLT as explained in the observation checklist
which are: materials and activities, the teacher's and students’
role, and the teaching and learning process.
1) Materials and Activities
In CLT both choosing and using materials are important,
especially in improving
communication and student
engagement in the activities. This criterion is important and
many researchers put emphasis on this practice. [2] argue that
" the most salient feature of CLT is that everything is done in
classroom is done with a communicative purpose." The
teachers in the three observations might be aware of this but
the observations show that the teachers use only the
prescribed textbooks the whiteboards in their classrooms. The
textbooks that are called ‘’Sunrise’’ are designed by
Macmillan Publisher in collaboration with Ministry of
Education in Kurdistan Region. Despite the claim of the
publisher of adopting communicative approach in the
textbooks but many studies criticize the content and
methodology of the textbooks. [25] and [34] indicate that
‘’sunrise’’ program is not effective and fails to meet Kurdish
learners’ needs. The students cannot use English outside the
classrooms and the teachers in the observation rely only on
the textbooks to use certain language elements such as
grammar and vocabulary. In the first observation we can see
that the text is from a newspaper which is an example of
authentic materials and this complies with the principles of
CLT. The issue of teachers is how to use these examples in the
textbook and link it to real life situations through questions as
strategies to use the language outside the textbook and
simulate real life situations. In the third observation the
teacher is supposed to teach language functions but mostly
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concentrate on the grammatical form of these functions due
to grammar based exams rather than teaching them for the use
of real life situations. The reason could be that teachers are
under pressure to finish the syllabus and have not been
prepared or provided with practical guidelines to teach
communicatively.
One important feature that CLT promotes is the use of pair
work and group works. This kind of activities can engage the
students in the various activities and give them more freedom
to use the language in the classroom. none of the teachers use
pair work or group works even when the textbooks prescribes
that in their activities as in the case of the second observation
where the students have to answer the questions in pairs.
[17] indicate that activities that are truly communicative
have three features in common; information - gap, choice and
feedback. Information gap is when one side of the
communication does know about something and the other
shares the information with it through communication. In this
case the students have choice to use different forms to express
the same function they intend to convey in their
communication. On the other side the students give feedback
to each other and this way learning takes place. The students
in both observations had very few chances to use information
gap and knowledge sharing. Their activities were controlled
by the teacher and they did not have other choices for their
answers.
1) Teachers’ and Students’ role in the classroom
The teachers’ role in their classrooms can define the
methodology they practice and the activities they provide for
the students. The proponents of CLT such as [17] describe the
role of teachers mainly as facilitators and co-communicators.
In taking this role the main responsibility of the teachers is to
establish situations that promote communication. The
teachers in the observation did not take that role and despite
using some techniques such as question and answer but they
did not establish any real situation for the students to
communicate and use English sufficiently in the classroom.
The teachers stuck to the activities provided by the textbooks
and did not bring in any examples or situations that reflect the
world outside the classroom.
According to CLT, during their activities the teachers can
work as advisors by answering student questions and provide
insights about the issues that obstruct in communication.
Teachers in this study acted as advisors but only when
students asked direct questions about the nature of
examinations. They did not use any king of group activities
that bring up questions and raise issues that require teachers’
advice and cooperation. In this regards the teachers could not
act as advisors during the classroom activities and this
principle of CLT.
In CLT, the role of the teachers is less dominant, comparing
to other methods. But the teachers in this study observed to be
a dominantly controllers of the classroom activities which
made the classroom seem more teacher-centered. The
teachers provided controlled activates where students have to
only a correct answer with no choices. Almost all the time the
teachers stand in front of the class and did not divide the
students into groups of pairs to participate in activities or
solve learning problems.
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The teacher interacted less with the students due to limited
communication in English and the students mostly use their
native language to answer teachers’ questions. Most students
in the classrooms observed did not participate in the activities
due to possibly the nature of the activities and teachers’
motivation. Thus, some students were seen to be inactive
members in the classrooms. When the students make mistakes
the teachers in the first and the second observations
interrupted them and corrected them. Teachers’ focus was
mostly on the vocabulary and grammar points which indicate
that both teachers focus on form rather than function and
fluency of the learners language.
1) Teaching and learning process
Communicative language teaching is characterized by
many principles and techniques regarding the teaching and
learning language process. It focused on the
student-centeredness in the classroom and task oriented
teaching practices. This means the teacher’s role is not
dominant and students use variety of tasks to involve in
communication. As a result of this the students become more
responsible of their learning.
The teachers in the observations mostly followed the
textbooks and did not create situations that promote
communication in their classrooms. They did not encourage
their students to participate in different activities and their
activities were controlled. The lessons were presented in
lecture form and activities were only limited in exercises and
texts in the textbooks. No other materials were used to trigger
communication among students.
Interaction is a salient feature of CLT classrooms and
through interactions learning can take place more effectively.
Interaction among learners can result in information gap
activities and students take part in their learning process. In
the observed lessons the teachers did not have enough
interaction with the students and did not use pedagogical
strategies to promote interaction among them. An example of
that is when students asked questions the teachers only
themselves answered the questions and no other students were
involved.
Communicative language teaching promotes the use of the
target language in the classroom and the target language
should be considered as a medium of communication in the
classroom. Freedom of using learners’ first language is
allowed in certain situations such as explanation or translation
but in the case of these observations the teachers almost all the
time use Kurdish and barely use English. Learners need to be
exposed to a huge amount of spoken and heard English
conversations. This helps them to gain confidence and
overcome many difficulties in their attempt to learn and use
English. The overuse of Kurdish in the classroom and direct
translation of the texts and words from English to Kurdish is
main feature of grammar translation method and teachers are
advised not to practice such a method.
According to [2] language should emphasis functions over
forms. This means that communication can take place by
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using different forms of language such as grammatical
structure and vocabularies. CLT is described as a functional
syllabus that aims to make communication in the target
language the goal. All teachers in the observations focused
either on reading activities, vocabulary or grammatical points.
Less emphasis was given to communication and use of
different functions.
The vocabulary in the lessons was
explained in Kurdish and barely English was used for
explanations.
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